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Kurnia Syafitry  (2019) :  The Correlation between Students’ Self 
Regulation and their Writing Skill of the 
Eleventh Grade at State Senior High School 1 
Tambusai Utara 
 
The purpose of this study is to find out the correlation between students’ 
self regulation and their writing skill of the Eleventh Gradeat State Senior High 
School 1 Tambusai Utara. From 104 students of the population which consisted  
of four classess, the researcher took  34 eleventh grade students of state senior 
high school 1 Tambusai utara as the sample.  I collected the data, researcher used 
two techniques that are questionnaire was used to determine selfregulation, and 
test was used to determine their writing skill. The technique analyzing data was 
pearson product moment in was eased byusing SPSS 23.0 program. Based on the 
data analysis, the researcher concluded that there is no correlation between 
students’ self regulation  regulation and their writing skill of the Eleventh Gradeat 
at State Senior High School 1 Tambusai Utara. It was considered from sig  (2-
tailed = 0.000 that was bigger than  (0.05), it means that Ha was rejected and Ho 
was accepted. The value of correlation coefficient (r) is 0.904. from the researcher 
findings, it showed  there is no significant correlation between students’ self 
regulation and their writing skill of the Eleventh Gradeat State Senior High 
School 1 Tambusai Utara. 
 






Kurnia Syafitry  (2019) : Hubungan antara Regulasi Diri dan 
Kemampuan mereka dalam Menulis pada Siswa 
Kelas Sebelas  SMA NEGERI 1 Tambusai Utara. 
 
Penelitian ini bertujuan untuk mrngetahui hubungan antara Regulasi Diri 
dan Kemampuan mereka dalam Menulis pada Siswa Kelas Sebelas  SMA 
NEGERI 1 Tambusai Utara, dari 104 siswa sebagai populasi yang terdiri dai 
empat kelas, peneliti memilih 34 siswa kelas sebelas SMA NEGERI 1 Tambusai 
Utara sebagai sampel. Dalam pengumpulan data, peneliti menggunakan dua 
teknik diantaranya teknik pilihan ganda untuk pengontrolan diri dan test 
digunakan untuk mengukur pencapaian menulis berbicara mereka. Peneliti 
dipermudah dalam memproses data dengan sebuah aplikasi pemrosesan data yaitu 
SPSS 23.0. berdasarkan rumus yang digunakan dalam penganalisa data peneliti 
menemukan nilai dari sig. (2-tailed) = 0.000 ini menunjukkan nilai yang lebih dari 
pada nilai  (0.05). hal ini mengindikasikan bahwa Ha telah ditolak dan Ho telah 
diterima. Nilai hubungan koefisien ( r ) adalah 0.904, dan ini membuktikan bahwa  
tidak ada hubungan yang signifikan antar regulasi diri  siswa dan kemampuan 
menulis mereka di SMA NEGERI 1 Tambusai Utara. 
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A. Background of the Problem 
Writing is one activity that is used by English learners. Writing will 
not be in production without mastering components of language components 
such as grammar, vocabulary, spelling consideration and linguistic 
conventions. It include a productive skill in order to produce the written. 
Harmer (2007, p.79) state that writing as a successful skill requires careful use 
of the language. Many people assumes that writing is the most difficult skills 
among the orher skills, such as listening, speaking, and reading. According to 
Kurt & Atay (2007, p.15), said that writing is regarded as one of the most 
difficult language skills to master. But writing need to be learn for students. 
Schools in Indonesia apply Curriculum 13 (KURTILAS) as the 
guidance in learning-teaching process. Curriculum 13 has integrated the four 
language skills of English in every basic competencies of learning English 
activities. Say for example, if students want to learn about exposition text, 
they have to read the stories, listen carefully to teachers’ explanation, write 
their analysis of the stories, and then they have to comprehend and create the 
text. 
According to Curriculum 2013, attitude is included in the basic 






1. To develop polite and caring behavior. 
2. To develop honest, disciplined, confident, and responsible behavior  
3. To develop responsibility, caring, cooperation and peace-loving 
behavior.  
In May 2019, the writer did an observation at State Senior High 
School 1 Tambusai Utara. The school applies curriculum 13 as the guidance 
in the teaching-learning process. During the writer’s observation, the writer 
found that some students at the eleventh grade of State Senior High School 
1 Tambusai Utara had negative writing exposition text.. 
The weakness mentioned above caused by various factors they are 
personality factors, psychological factors, and socio-cultural factors. The 
researcher only focuses on personality factors, especially for self-regulation. 
Duckworth as cited in Mehrabi (2016, p. 231) stated Self-regulated learning 
involves setting learning goals, concentrating on feedback, using effective 
strategies to organize thoughts, using resources efficiently, monitoring 
outcomes, managing time efficiently and maintaining a positive view of 
your capabilities. Hamman as cited in Pintrich (2000, p. 471) stated Self-
regulation integrates learning behaviors or strategies, motivation, and 
metacognition.  
Individuals use a variety of learning strategies and approaches when 
they engage in a writing task. Such learning strategies used in writing are 
planning, idea-generating, self-evaluating, self-monitoring, and reflecting. 
When individuals start to write essays and other English discourses, they 
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also engage in deep approaches to learning. Writers understand deeply what 
they are writing about, whether the task caters to their interest, seek further 
information, become motivated about the content, plan and organize their 
thoughts. This shows that strategies and approaches to learning are 
simultaneously used when engaging in writing tasks (Lienemann & Reid, 
2008, p.486). In the same way, when self-regulation is used in composition 
writing, specific strategies are used in the writing process. There is 
simultaneous interplay of the learning approaches and self-regulation in the 
writing process (Evans, Kirby, & Fabrigar, 2003, p. 507).  
Learning based on self-regulation, in which students actively 
participate in the learning process and regulate their own learning according 
to their needs, is defined as the emotions, thoughts, and actions presented in 
order to achieve a particular academic target (Zimmerman, 2000). It is 
necessary to raise individuals who undertake the responsibility of the 
writing training, can control their own writing processes and actively 
participate in these processes, rely on their own skills and positively use 
these skills. One of the important elements in achieving this target is self-
regulation (Ozbay and Dasoz, 2016). Students with the self regulation skill 
have high interest and motivation towards learning as their belief that they 
can ensure their own personal development is high. The writing strategy 
based on self-regulation may help students develop their skills in planning, 
writing and correcting, which ensure that they maintain their control on 
particular writing strategies, writing and learning (Zumbrunn, 2010).  
  
4 
The statement above indicates that self regulation in learning english 
becomes a key factor to successful conversational skill among the students and 
which much influences them in learnung english.  
Besides those practical research problems that the writer finds from 
preliminary research, the writer tries to find more evidence that can make 
the finding of problems stronger. According to Creswell (2012), research 
based research problem is the “problem” will be based on a need for further 
research because a gap exists or we need to extend the research into other 
areas. The researcher adds research based research problem in order to make 
the problems that will be discussed is clear.  
Some previous research are related to students’Self regulation and 
their Writing Skill, Those research have found that students there was a high 
level of correlation between the self regulation students and their writing 
skill (Yalcin, 2016; Adıguzel, 2017; Magno, 2019). In the other hand, 
Adıguzel (2017) found the opposite findings that is no correlation between 
students’ self regulation and their writing skill. It means, students who do 
not get better Self regulation absolutely they do not get better writing skill. 
To sum up, there are not only significant correlation but also no 
significant correlation that can be the result of the research about the writing 
skill in learning English. Those previous research are become the research 
based research problems for this research because from those findings, the 
writer find a gap which is necessary to be investigated by the researcher. 
Those previous research still showed the correlation between students’ self 
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regulation and their writing skill. Thus, the writer is interested in 
investigating the problems into a research entitled “The Correlation 
between Students’ Self Regulation and their Writing Skill of the 
Eleventh Grade at State Senior High School 1 Tambusai Utara”. 
 
B. Problem 
1. Identification of the Problem 
Based on the background of the problem, it is very clear that most 
of the students of the eleventh grade students at state Senior High School 1 
Tambusai Utara get some problem in their writing, especially in exposition 
text. To make it clearer will be identified as follows:    
a. How is students’ self regulation? 
b. How is students’ writing skill in exposition text? 
c. Why are some of the students not able to elaborate content in 
exposition text? 
d. What factors make some of students not able to analyze generic 
structure in exposition text? 
e. What factors make some of students  not able to use language features 
in exposition text? 
f. What factors make some of  the students have lack of vocabulary and 
mechanics? 
2.  Limitation of the Problem 
Based on identification of the problem, the researcher focuses the 
research only on finding out the correlation between students’ self 
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regulation and their writing skill in exposition text at the second year of 
Senior High School 1 Tambusai Utara. Self regulation refers to a control 
to themselves and writing skill refers to students’ skill in exposition text. 
3. Formulation of the Problem  
Based on the background of the research, the researcher formulates 
the problem as follows: 
a. How is students’ self regulation of the eleventh grade at state Senior 
High school 1 Tambusai Utara.? 
b. How is students’ writing skill in exposition text of the eleventh grade 
at state Senior High school 1 Tambusai Utara? 
c. Is there any significant correlation between students’ self regulation 
and their writing skill in exposition text of the eleventh grade at state 
Senior High school 1 Tambusai Utara? 
C. The Objective and Significance of the Research 
1. The Objective of the Research 
a. To know the information about students’ self regulation of the eleventh 
grade at state Senior High school 1 Tambusai Utara? 
b. To know the information about student writing skill in exposition text 
of the eleventh grade at state Senior High school 1 Tambusai Utara? 
c. To know the information about the significant correlation between 
students’ self-regulation and their writing skill in exposition text of the 
eleventh grade at state Senior High school 1 Tambusai Utara? 
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2. The Significance of the Research  
a. Hopefully, this research is able to benefit the researcher as a novice 
research,  especially how to conduct the research 
b. These research findings are expected to be useful a valuable, especially 
for students and teachers of English at the Senior High School 1 
Tambusai Utara to be further teaching and learning process 
c. Besides, these research findings are also expected to be positive and 
valuable information, especially for those who are concerned with the 
world of teaching and learning English as a foreign or second 
language.  
d. Finally, these research findings are also expected to be the practical 
and theoretical information to the development of theories of language 
teaching in general. 
 
D. Reason for Choosing the Title 
There are some reasons why the researcher is interested in carrying out 
the research. The reasons are as follows:  
1. The title of the research is relevant to the researcher status as a student of 
the English education department 
2. The tittle of this research is not yet investigated by other previous 
researchers  





E. Definition of the Term 
Some words that are used in this study become key words. In order to 
have a better understanding and to avoid misinterpretation about the terms 
used in this study, they are: 
1. Correlation 
According to Creswell (2012, p. 338), the correlation is a statistical 
test to determine the sequence propensity to differ consistently for two or 
more variables or two data sets. However,  In this research the term 
“correlation” is referring to deign of this research, is that to correlate 
between two variables. Independent variable (X) is the students’ self 
regulation, while dependent variable (Y) is students’ writing skill in 
exposition text. 
2. Self Regulation  
Zimmerman (2002, p. 64) defined self-regulation as “the self-
directive process by which learners transform their mentalabilities into 
academic skills”. The effectiveness of learning approaches may also 
explain the pattern of outcome for the components of self-regulation these 
relations have functions that the researcher has to know to write a good 
sentence. 
3. Writing  
Nunan (2003, p. 88) defined writing as the mental work of 
inventing ideas, thinking about how to convey them, and arranging them 
into sentences and paragraphs that will make readers more conscious of 
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them. It means that the researcher should be able to create the writing 
product by arranging the ideas as well as the researchers can in writing. 
Beside that, for the students’ skill in writing exposition text, teacher must 
know the weakness of the students in writing exposition text especially. 
Moreover teacher will give the explains how to write about writing 


























A. Theoritical Framework 
1. Nature of Writing 
In  Al- Qur’an, writing also important skill should be learned and 
there is verse that state the existence of writing that be stated in Al-Qur’an 
that is Sarah Al-Qalam:1. By the pen and by what they (the angles) write 
(in the records of men). Al-Qalam: 1 Based on those verses, Allah SWT 
explained that He taught the human being by pen (Qalam). Discovery of 
pens and writing are the greatest gifts from God. By writing, one 
generation can transfer their knowledge to the next generations. It shows 
the tool of writing and writing itself have important roles. Muklis (2012, p. 
57) says that writing is a means or a tool to produce a well language skill.  
In writing, there are several aspects which should be considered by 
students in order to write well. Brown (2001, p. 15) proposes six major 
aspects of writing that have to be required by a writer in producing a 
written text namely content, organization, discourse, syntax, vocabulary, 
and mechanics. Content deals with thesis statement, related ideas, 
development ideas, and the use of description. Organization covers the 
effectiveness of introduction, logical sequences of ideas, conclusion, and 
appropriate length. Discourses include topic sentence, paragraph unity, 
transition, discourse maker, cohesion, rhetorical convention, reference, 





punctuation, citation of reference, and appearance. Meanwhile, in writing, 
there are several aspects which should be considered by students in order 
to write well. Brown (2001, p. 243) focuses on content, organization, 
vocabulary, language use, and mechanics. They are explained as follow: 
1) Content 
Content refers to the substance of writing, the experience of main 
idea, group of related statements that a writer presents as unit in 
developing a subject. Content the paragraph do the work of conveying 
ideas rather that fulfilling special function of transition, restatement, and 
emphasis. 
2) Organization 
Organization refers to the logical organization of content. It is 
scarily more than attempt to piece together all collection of fact and 
jumble ideas. Even in early drafts it may still be searching for order, trying 
to make out patterns in its materials and working to bring particulars of its 
subject in line with what is still only a half-formed notion of purpose. 
3) Vocabulary 
Vocabulary refers to the selection of words which are suitable with 
the content. It begins with the assumption that writer wants to express the 
ideas as clearly and directly as he or she can. As a general rule, clarity 
should be his/her prime objective. Choosing words that express his or her 




4) Language Use 
Language use refers to the use of correct grammatical form and 
synthetic pattern of separating, combining, and grouping ideas in words, 
phrases, clauses, and sentences to bring out logical relationship in 
paragraph writing. 
5) Mechanic 
Mechanic refers to the use graphic conventional of the language, 
the step of arranging letters, words, and paragraphs by using knowledge of 
structure and some others related to one another. 
2. Stages of Writing  
According Harmer (2004, p.78), the stages of writing include the 
following steps that are summarized into Figur : 
a. Planning 
The components of the writing situation: topic, audience, 
purpose, and the genre or form the final paper will take. In the 
planning phase, there are some things should be considered by writers. 
These comprise the purpose, audience, and content structure or the 
sequence of the facts, ideas, or arguments included) of their writing; 
b. Drafting  
The drafting phase refers to the researchers’ first version draft 
in which writers have manifested what they have planned into a text, 





The editing phase covers the activity of reflecting and revising 
of what the researchers have written. It may be done by the researchers 
themselves who read or reflect their appropriateness of their writing in 
terms of the ideas, information, grammatical structures provided in 
their writing; or this reflecting and editing phases may also be made by 
other readers who are sometimes called by the editors to help give 
some suggestions, comments, and corrections of their writing; 
d. Final version (draft) 
 The final version is the last product of the writing that have 
followed some processes starting from planning to editing. It is the 
draft that is ready to be sent to the intended audience. 
3. The Genre of Writing  
Writing is creative process because it is a process of reaching out 
for one’s thought and discovering them. Writing, as such is a process of 
meaning making. Genre is a type of writing which members of a discourse 
community would instantly recognize for what it was. According to Gerrot 
and Wignel (1998, p.441), there are several genre of writing : 
a. Spoof : type text which has social function to retell an event with a   
humorous twist. 
b. Report : type text which has social function to describr the way things 
are, with reference to a range of natural, man-made, and social 
phenomenon in our environment. 
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c. Analytical Exposition : type text which has social function to persuade 
the reader or listener that something is the case. 
d. News item : type text which has social function to inform the readers, 
listeners, or viewer about events of the day which are considered 
newsworthy or important. 
e. Anecdote : type text which has social function to share with others an 
account of an unusual or amusing incident. 
f. Narrative : type text which has social function to amuse, entertain and 
to deal with actual or vicarious experience in different ways : narrative 
deal with problematic events which lead to a crisis or turning point of 
some kind, which in turn find a resolution. 
g. Procedure : type text which have social function to describe how 
something is accomplished through a sequence of actions or steps. 
h. Description : type text which has social function to descripe a 
particular person, place, or thing. 
i.  Hortatory Exposition : type text which has social function to persuade 
the reader or listener that somwthing should or should not be the case. 
j. Explanation : type text which has social function to explain the 
processes involved in the formatio or workings of natural or social 
cultural phenomenon. 
k. Discussion : type text which has social function to present (at least) 
two points of view about an issue. 
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l. Review : type text which has social function to critique an art work or 
event for a public audience . such works of art include movies, TV 
shows, books, plays, operas, recordings, exhibition, concerts, and 
ballet. 
m. Recount : type text which has social function to retell event for the 
purpose of informing or entertaining.   
4. The Definition of Exposition Text 
There are some kinds of texts that should be comprehended by the 
senior high school students. In this research, the researcher will use 
analytical exposition text. 
Smalley and Ruetten as cited in Rina Septiana ( 2016, p. 13) state 
that expository paragraph is a paragraph that explains or analyzes a topic 
by using specific details and examples. According to Anderson (1997, p. 
3), analytical exposition text is a type that is intended to persuade readers 
that something should be in the case. An analytical exposition is a type of 
spoken or written text that is intended to persuade the listeners or readers 
that something is the case. From that theory it can be said that analytical 
exposition text has function to influence readers’ thinking. It also 
collaborate that writer’s idea about the phenomenon surrounding. To make 
the persuasion stronger, the speaker or writer gives some arguments as the 
fundamental reasons why something is the case. According to Anderson 
(1997, p. 124), analytical exposition text have three components. They are 
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constructing an exposition, language feature an exposition and generic 
structure which can be explained as follow; 
a. Constructing an analytical exposition 
     In constructing an analytical exposition text, there are three 
basic steps, the first step is called as an introductory statement that 
gives the author’s point of view and previews the arguments that will 
follow-in some texts, the opening statements may be attention 
grabbing. The second step is constructing a series of arguments that 
aim to convince the audience, pictures might also be used to help 
persuade the audience. The last one is constructing a conclusion that 
sums up the arguments and reinforces the author’s point of view. 
b. Language features of an analytical exposition text 
The language features of analytical exposition consist of three 
kinds. First, the use of words that shows the author’s attitude, or we 
usually call it as modality. The second one is the use of words to 
express felling or we usually call it as emotive words. The last one is 
the use of words to link cause and effect. 
c. Generic structure of analytical exposition 
The generic structure of analytical exposition consists of three 
main parts: thesis, arguments and reiteration. The first part is called as 
thesis. Thesis is used for introducing topic and indicates the 
researcher’s position. Besides, thesis is also used as the outline of the 
main argument, to be presented. The second part is called as argument. 
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The use of arguments is to restate main argument outlined in preview. 
It consists of the elaboration, development, and support to each point 
of argument. The last one is reiteration. It is usually used for restating 
the researcher’s position and to conclude the whole argument. 
In conclusion, based on the explanation above, the researcher 
concludes that analytical exposition text is a kind of text that is used to 
persuade someone to think about something to be a case. There are 
three characteristics in analytical exposition text. They are social 
function/ purpose, language features, and generic structure/ text 
organization.  
5. The Concept of Self-Regulation  
Self regulation  is an active, constructive process where by learners 
set goals for their learning and than attempt to monitor,  regulate, and 
control their cognition, motivation, and behavior, guided and constrained 
by their goals and the contextual features in the environment (Pintrich 
2000, p. 453). Self regulation also depends on self beliefs and affective 
reactions, such as doubts and fears, about specific performance contexts. 
Additionally Zimmermam (1989, p. 333), what characterizes self 
regulation students is their active participation in learning from the 
metacognitive, motivational and behavioral point of view. 
  Commonly, studies show that the following characteristics 
differentiate students who self regulate their learning from those who do 
not Montalvo & Torres (2015, p. 3) : 
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1. Students are familiar with and know how to use a series of cognoitive 
strategies (repetition, elaboration and organization), which help them 
to attend, transform, organize, elaborate, and recover information. 
2. Students know how to plan, control and direct their mental processes 
toward the achievement of personal goals (metacognition) 
3. Students show a set of motivational beliefs and adaptive  emotion, 
such as high sense of self efficacy the adoption of learning goals, the 
development of positive emotion toward tasks (happy, satisfied, 
enthusiastic). 
4. Students plan and control the time and effort to be used on tasks and 
they know how to create and structure pleasant learning environment, 
such as looking for a place where appropriate study or looking for 
help from teachers and friends when it comes to trouble. 
5. Students are able to put into play a series of volitional strategies, 
which aims to avoid internal and external inference, maintain 
concentration, effort and motivation whilw performing the tasks. 
In brief, if we narrow down what characterizes these students, it is 
that they see themselves as agents of their own behavior, they believe 
learning is proactive process, they are self motivated and they use 
strategies that enable them to achieve desired academic result.  
Pintrich (2004, p. 390) proposed a theoritical framework based on 
socio-cognitive prespective, it aims to classify and analyze the different 
process which play part in self regulated learning, asserted by scientific 
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literature. In this model, regulatory process are organized according to four 
phases : a) forethought; b) self- monitoring; c) control; d) evaluation. 
In conclusion, self regulation is all about controling behavior and 
impluses, especilally when someone is trying to obtain the goal. Goal 
setting is important factor in self regulation since it gives a motive as to 
why behavior should controllers as well as impulses in order to reach their 
goal. Since students do not know how to practice self regulation, they may 
difficult to reach their learning goals.  
6. The Significant Correlation between Students’ Self regulation and 
Writing Skill 
A’yun (2017, p.58) stated self regulation includes internal factors 
within the individual, and it is internal factor that contributes to the 
encourgement and motivation for person to achieve his goal, in this case 
students’ learning outcomes. Generally, student that have good self 
regulate will have purposeful and internal motivation to learn. Zimmerman 
as cited in Alotaibi (2017, p. 29) stated students who claim responsibility 
for their learning and results have a high probskill of increasing their 
capacity to evoke learning experiences stored in their memory, develop 
their sense of responsibility, and gain independent learning skills. In this 
case, writing skill and self regulation will be raised, and learning goals will 
be met. Therefore, in this research the researcher is interested to know 
whether there is a significant correlation between students’ self regulation 




Based on same theory above, the researcher concluded that 
students should have internal motivation in order to regulate their self, 
because usually students who have good self regulation approach obstacles 
as challenges. Then, they can easily reduce their stress in order to attain 
their goals progressively. 
 
B. Relevant Research 
To avoid the same title used in this research, the researcher shows the 
relevant research which was done by two previous students of the English 
education department. According to Syafi’i (2017, p. 109), relevant research is 
required to observe some previous researchers conducted by other researchers 
in which they are relevant to our research. Below are some researcher from 
some research, they are: 
1. Nami (2012) did a study  carried out entitled “The relationship between 
self-regulation approaches and learning approaches in English writing 
tasks on English foreign language students “ conducted tested a model 
showing the direction from process to effect in writing (Zimmerman & 
Kitsantas, 2002) by evaluating the path from learning approaches toself-
regulation (using path analysis) as used in composition writing in English. 
The Academic Self-Regulated Learning Scale (ASRL-S) and the Revised-
Learning Process Questionnaire (R-LPQ-2F) were participated 123 college 
students major in Englishliterature, Teaching , and Translating from 
different universities in Golestan Province in Iran. The results showed 
that: Learning approaches significantly correlated with the factors of self-
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regulation aspects: Memory Strategy, Goal-setting, Self-evaluation, 
Seeking Assistance, Environmental Structure, Responsibility and 
Organizing. 
2.  Magno (2019)  did a study carried out entitled “Self-Regulation and 
Approaches to learning in English Composition Writing”. The study was 
carried out in Dela Salle University of Manila, This journal is an the 
Academic Self-Regulated Learning Scale (ASRL-S) and the Revised-
Learning Process Questionnaire (R-LPQ-2F) were participated 123 college 
students major in English literature, Teaching, and Translating from 
different universities in Golestan Province in Iran. The results showed 
that: Learning approaches significantly correlated with the factors of self-
regulation aspects: Memory Strategy, Goal-setting, Self-evaluation, 
Seeking Assistance, Environmental Structure, Responsibility and 
Organizing. 
3. Yalcin (2016) did a study carried out entitled ”Relationship Between The 
Writing Quality And Self-Regulation Skills Of Secondary Education 
Students” The objective of this study is to examine the relationship 
between the writing quality and self-regulation skills of secondary 
education students. In the context of this study, the students were given 16 
composition subjects, and they were asked to write a composition about 
the subject they chose. Then, the students were asked to write another 
composition about the same subject one hour and one day later. The 
“Writing Quality Scale” was used in the assessment of the compositions of 
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the students. The compositions of the students were given scores that 
varied between one and four in this rubric-style scale. Self-regulation 
skills and the habits of reading and using social media were also 
investigated in the study. Upon examining the results of the study, it was 
concluded that there is a high level of positive correlation between the 
writing skills and self-regulation skills and book reading habits of the 
students. In addition to this, it was seen that there was a high level of 
correlation between the selfregulation skills of secondary education 
students and the compositions they wrote in terms of writing quality. This 
shows that both the self-regulation and writing skills of the students can be 
developed through writing activities. 
4. Adıguzel (2017) did a study carried out entitled “The Relation Between 
English Learning Students’ Levels of  Self-Regulation and Metacognitive 
Skills and Their English Academic Skills” It is remarkable that there are 
only a few studies that measures to what extent metacognitive and self-
regulation skills affect students’ academic skills in the English lesson. This 
study is important for identifying the personal variables that have an 
impact on metacognitive and self-regulation skill and determining the 
relationship between these skills and the academic skill in the English 
lesson. The purpose of the study is to see if there is a relationship between 
preparatory class students’ metacognitive and self-regulation skills and 
their academic skills in learning a language and to determine whether 
students’ levels of metacognitive and self-regulation skills differ by certain 
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variables. Descriptive survey method, one of the quantitative research 
models, was used in this study and data was collected by two scales. 
Students’ grades in the first mid-term exam were used to determine their 
academic skills. It was concluded that the students had high levels of 
selfregulation and metacognitive skills. Whereas students’ self-regulation 
skills differed in favor of the female students, it was found that these skills 
did not differ by age, students’ faculties, type of education, and type of 
graduation high school. A positive, significant relationship was revealed 
between students’ self-regulation skills and academic skills in the English 
lesson. While there was a relationship students’ self-regulation skills and 
academic skills in the English lesson, no significant relationship was found 
between their metacognitive skills and academic skills.  It was concluded 
that students’ levels of metacognitive skills differed in favor of the female 
students but not by students’ faculties, type of education, ages, and type of 
graduation high school.   
5. Mehrabi (2016) did a study carried out entitled “ The Interplay between 
Self-Regulation Strategies, Academic Writing Skill and Gender in an 
Iranian L2 Context” Research on self-regulation strategies and their 
impact on EFL learners’ academic writing has turned into an important 
area in applied linguistics. Accordingly, the present study sought to 
investigate the relationship between Iranian EFL sophomore students’ self-
regulation skills and their academic writing skill. For this purpose, a self-
report questionnaire developed by Pintrich et al. (1991) was utilized to 
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gauge the participants’ level of selfregulation abilities. From the 
population of sophomore students of English translation, a sample of 195 
male and female students with an age range of 18 to 25 agreed to respond 
to a two-part questionnaire with 81 prompts. Then, based on the 50th 
percentile of the ratings obtained, they were divided into four equal 
samples; namely, High Self-Regulation (HSR) and low self-regulation 
(LSR) groups. Subsequently, the male and female groups, 25 each, were 
asked to participate in an academic writing course, which lasted for a full 
term. At the end of the treatment, an IELTS academic writing test was 
administered as a post test. The statistical analysis of the data revealed that 
the male and female groups with a higher level of self-regulation skills out 
performed those with a low self-regulation skill rating on the academic 
writing test. The findings also indicated that of the male and female target 
samples with high self-regulation ratings, only the former received higher 
scores on the writing posttest compared with the latter. 
6. Soureshjani (2010) did a study carried out entitled “Self-Regulation and 
Motivation reconsideration through Persian EFL Learners' Writing 
Achievement” the study serves as an attempt to shed light on  any 
probable effect of self-regulation and motivation on the writing 
performance of Persian EFL language learners. To achieve the purpose, 
two questionnaires (on self-regulation and motivation) were employed as  
study tools and were distributed among 80 Persian EFL language learners. 
They were also required to write an essay. Analyzing the gathered data, 
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the results revealed a strong, positive relationship between each of the 
variables of the study (self-regulation and motivation) and the writing 
performance of learners, and also between motivation and self-regulation. 
The study further showed that motivation is a better predictor, compared to 
self-regulation, of their writing performance.   
7. Galbraith (2014) did a study carried out entitled “The Effect Of Self-
Regulation Writing Strategies And Gender On Writing Self-Efficacy And 
Persuasive Writing Achievement For Secondary Students” This study 
investigated the impact of a self-regulation writing intervention program 
on the writing self-efficacy and persuasive writing achievement of ninth 
and tenth grade students.  This research took place in a small, suburban 
high school in the Northeast.  The researcher utilized a sample of 
convenience of 400 students in the ninth and tenth grades. The study was 
quasi-experimental in nature, with a pretest-posttest comparison group 
design using intact classrooms of students.  Classrooms of students were 
randomly assigned to a treatment condition which employed a writing 
curriculum that followed a modified process approach with embedded 
strategy instruction in writing and self-regulation or a comparison 
condition which employed a writing curriculum that followed a traditional 
process approach without embedded strategy instruction in writing and 
self-regulation. Students’ posttest persuasive writing achievement scores 
were analyzed using a two way analysis of co-variance (ANCOVA) using 
pretest scores as a covariate. The analysis of  these data resulted in no 
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significant difference in posttest scores between the treatment and  
comparison groups.  Female students scored significantly higher than male 
students, regardless of the type of writing program employed. 
8. Tadlock (2016) did a study carried out entitled “The Influence Of Writing 
Achievement Goals And Writing Self- Regulation On College Students’ 
Writing Grades”This study examined relationships between college 
students’ writing achievement goal orientations, writing self-regulation, 
and writing grades.  The study was conducted in a postsecondary setting at 
a large public university in the mid-Atlantic region of the United States.  
Using multivariate quantitative techniques (confirmatory factor analysis 
and structural equation modeling), survey and writing sample data were 
gathered to address the  research Questions. The findings from this study 
are limited by the size and nature of the sample, and the survey items used.  
Future studies should attempt to gather further insight into the goals 
college students set for their writing, how those goals impact their self-
regulation behaviors, and ultimately their writing grades. 
9. Kaplan (2009) did a study carried out entitled “Achievement Goal 
Orientations and Self-Regulation in Writing: An Integrative Perspective” 
This study tested the hypothesis that self-regulation of writing is a 
multifaceted modular construct and that students would perceive different 
goal orientations for writing as involving the application of different 
writing strategies. Two hundred eleven Jewish Israeli high school students 
engaged in a writing assignment and then reported on their goal 
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orientations, self-regulation, and writing strategies. Smallest space 
analyses indicated that self-regulation and writing strategies were 
perceived as elements within goal orientations, thus suggesting a 
phenomenological integration of motivation and self-regulation of writing 
into task-related action orientations. The findings pointed to possible 
differences in the nature of these action orientations between students from 
different types of learning environments and with different levels of 
writing achievement.    
 
C. Operational Concept 
Operational concept is concept used to clarify the theories used in this 
research in order to avoid misunderstanding and misinterpretation. It is 
necessary to explain briefly the variable used in the research. Operational 
concept is a concept as a guidance used to avoid misunderstanding. It should 
be interpreted into particular words in order to make it easier to measure. As 
mentioned by Syafi’i (2014, p.68),  the variable investigated should be clearly 
and operationally define in simple words, so they can be easily measured and 
evaluated through the ways of treatments and assessment applied by the 
researcher. This research consists of two variables, they are variable X and Y. 
Variable X as independent (students’ self regulation) and variable Y as 
dependent (students’ writing skill).  
1. Independent variable (X): students’ self regulation 
The indicators of variable X (students’ self regulation) are taken 
from Pintrich, (2000, p. 453) they are: 
a. Learners set goals for their learning 
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b. Attempt to monitor, regulate, and control their cognition, motivation, 
and behavior 
c. Guided and constrained by their goals 
d. Contextual features in the environment  
2. Dependent variable (Y): Writing skill  
The indicators of variable Y (students writing skill) are taken from Brown 




d. Language use 
e. Mechanics 
 
D. Assumptions and Hyphotesis 
a. Assumption  
Based on the theories and explanations above, the researcher has 
assumed. If the students use their self-regulation well, the students’ writing 
skill in learning english will be higher than before. In other words, the 
better self-regulation (variable X ) they have, the better their writing skill 
(variable Y) will be. 
b. Hypotheses 
Ho : Null hypothesis: there is no significant correlation between 




Ha : Alternative hypothesis: there is a significant correlation 
















METHOD OF THE RESEARCH 
 
A. Research Design 
This research was a quantitative research. It used a correlation research 
design. According to Ary (2010, p. 78), Correlational research is collecting 
data from individuals on two or more variables and look for whether variables 
are interrelated. correlation refers to a relationship between two variables. 
Correlations can be strong or weak, as well as positive or negative. In other 
cases, there might be no correlation at all between the variables of interest. 
This research wa conducted at XI Grade of Senior High School 1 Tambusai 
Utara. According to Creswell (2012, p. 338), correlation is a statistical test to 
determine the tendency or pattern for two (or more) variables or two sets of 
data to vary consistently. There are two variables was investigated in this 
research. It is significant to analyze the relationship between students’ self 
regulation as independent variable and their writing skill as the dependent 
variable. 
 
B. The Time and Location of the Research 
This research took place at Senior High School 1 Tambusai Utara . In 
Rokan Hulu regency. It is located on Pelajar Street. The research was 






C. The Subject and Object of the Research 
1. The Subject of the research 
The subject of this research was the second year students at Senior 
High School 1 Tambusai Utara in 2019-2020 academic year.  
2. The Object of the Research  
The object of the research was to analyze the correlation between  
the students’ self regulation  and their writing skill at the Eleventh grade of 
state Senior High School 1 Tambusai Utara. 
 
D. The population and Sample of the Research 
1. Population of the Research 
According to Creswell (2012, p. 142), population is a group 
individuals who have the same characteristic. In line with the above idea, 
Sugiyono (2014) state  that population is generalization that composed of 
the subject / object that has certain qualities and characteristics of the 
applied researcher to learn and then be concluded. The population of this 
research will be the eleventh grade of state Senior High School 1 
Tambusai Utara. Total numbers of  students as follow : 
Table III.1 
Population of the Research 
 
No Class Total Population 
1 MIA 1 33 
2 MIA 2 32 
3 MIA 3 34 
4 MIA 4 34 






Sample is subgroup of the target population that the research plans 
to study for generalizing about the target population. Considering the 
polulation of this research is homogenous, the researcher use Simple 
Random Sampling because every class has an equal chance of being 
selected to be the sample. Creswel (2012, p. 39) said that Simple Random 
Sampling is the researcher selects participants of the sample so that any 
individual has an equal probskill of being selected from the population. 
The supported idea above Sugiono (2014, p.68) said that simple random 
sampling is the wayto select the sample that the number of population can 
be selected randomly. According to Arikunto (2006, p.134), sample is a 
part of population which has same characteristics. There are two ways in 
selecting a sample. First, if the population is less 100, all population can be 
sampled. Second, if the population is over 100, the researcher can takes 
10%-15% or 20%-25% from all population as a sample. Regarding that 
idea, the researcher will take 25%. 
Table III.2 
Sample of the Research 
 
No Class Total Population Number of Sample 25 % 
1 MIA 1 33 8 
2 MIA 2  32 8 
3 MIA 3 34 9 
4 MIA 4 34 9 
 Total 104 34 
 
E. The Technique of Collecting Data 
In this research, there are two kind of instruments used by the 




The questionnaire described a set of questions which are 
answering by the respondent. Regarding to Sugiyono (2008, p.97), 
explained that questionnaire is a technique of collecting data that is done 
by giving some questions or statements to respondent. It is used to find 
out the Students’ self regulation. The questionnaire dealt with 
respondent’s opinions in responding to following options based on the 
Likert’ scale (Strongly agree, Agree, Undecided,Disagree, Strongly 
disagree) 
The score of the students’ answer for each item can be seen in the 
following table Pallant (2010, p. 9): 
Table III.3 
Score of the Scale 
 
Scale 
Score of Positive 
Statement 
Score of Negative 
Statement 
Strongly Agree 5 1 
Agree 4 2 
Undecided 3 3 
Disagree 2 4 














The Blue Print of Self Regulation 
 






1. The students have vision for 
the future 
1, 2, 3, 4, 5 5 
2. The students have the sense 
of self efficacy 
6, 7, 8, 9, 10 5 
 3. The students have the skill 
of monitoring the 
progress in their leaning 
11, 12, 13, 14, 15 5 
 4. The students have good 
time and resource 
management 
16, 17, 18, 19, 20 5 
 5. The students have good 
responsibility of their 
Learning 
21, 22, 23, 24, 25 5 
 
2. Testing 
According to Arikunto (2010, p.357), test is a series of question or 
exercise ond other tools used to measure skill knowledge or inteligence, 
skill or talent possessed by individual or group. This is used by providing 
a set of questions which are answering by the respondent. Similarly to 
Brown who states that a test is a method of measuring a person’s skill, 
knowledge, or performance in a given domain. This results of the test to 
know the improvement of students’ skill in writing. The researcher will 
measuring the students’ writing skill by testing them to write the 
exposition text on the “Long Holiday” theme. 
In this research, the researcher explain about the criterion to score 
students work.When the data were collected, the writer would sc ore the 
students’ writing using analytic scoring. Analytic scoring was the scoring 
procedure based on several aspects of writing or criteria. The text would 
be rated on such features as content, organization, vocabulary, language, 
and mechanics. Analytic scoring provided more detailed information 
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about the writing quality. This following was the table of assessing 
writing skill which was taken from curriculum 2013 : 
Table III.5 
Aspects of Writing Criteria 
 
 Aspects Information Score 
Writing Authenticity -Very original 
 - Original  
- Fairly Original  
- Less Original  







with the title 
- Content is very in accordance with the 
title  
- Content is in accordance with the title 
- Content is fairly in accordance with the 
title 
- Content is in less accordance with title  







Text harmony - Harmony of text is very precise 
 - Harmony of text is precise 
 - Harmony of text is quite precise 
 - Harmony of text is less precise  






Vocabulary selection - Vocabulary selection is very 
appropriate  
- Vocabulary selection is appropriate   
- Vocabulary selection is quite 
appropriate  
- Vocabulary selection is less 
appropriate 






Grammar options - Selection of grammar is very proper 
 - Selection of grammar is proper 
 - Selection of grammar is quite proper  
 - Selection of grammar is less proper 






Vocabulary Writing - Vocabulary writing is very precise 
 - Vocabulary writing is precise 
 - Vocabulary writing is quite precise  
 - Vocabulary writing is less precise  






Writing Tidiness -Writing is neat and easily readable 
- Writing is untidy but easily readable  
- Writing is neat but not easily readable  






The score percentage of writing based on five components can be 







The Items score 
 
Aspects of writing Score Criteria 
Writing Authenticity                                                   15                
Content accordance with the title       15            
Text harmony                                       15 
Vocabulary selection                                                   15 
Grammar options                                       15          
Vocabulary Writing                                                     15 
Writing Tidiness                                                          15 
 Total                                                                            105-5 = 100                             
 
F. Technique of Analysing the Data 
In order to find out whether or not there is a significant correlation 
between students’ self regulation and their writing skill, the data analyzed 
statistically. In analyzing the data, the researcher used product moment 
correlation as formula because the data of two variables above are interval 
form, because the researcher used the score of questionnaire of variable X  and 
score of variable Y. According to Ary (2010, p. 353), if the variables are 
connected in interval form and the spread of the data is normal distribution, so 
the suitable formula is product moment correlation as follows : 
Meanwhile, in order to get easy  in analyzing the data, the researcher 
was used SPSS 23.0 for windows to measure, calculate,  and analyze the data 
from those variables. The poduct moment  correlation coefficient obtained by 
considering the degree of freedom (df) = N-nr; (N= number of sample, nr = 
number of variable). Statistically the Hypotheses are : 
Ha  is accepted  if sig < α : there is a significant correlation between students’ 
self regulation and their writing skill 
 Ho  is accepted if sig > α: there is no significant correlation between students’ 
self regulation and their writing skill. 
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Then, to determine the level of correlation between the two variables, 
the following categories from are used : 
Table III.7 
The Interpretation of Correlation Coefficient 
 
No rxy  Interpretation  
1 0.10-0.29 Small 
2 0.30-0.49 Medium 
3 0.50-1.0 Large 
                      (Cohen, 1998 in Pallant, 2010, p. 134) 
a. Validity of Questionnaire 
Validity is the individual scores from an instrument to make 
meaningful, sense enable you, as the researcher to draw good conclusion 
from the sample you are studying to the population (Creswell, 2012, 
p.159. it is clear that validity is the extent to which inferences made from 
assessment result are meaningful , useful and appropriate in term for the 
purpose of the assessment. An instrument is valid if it is able to measure 
ehat must be measured. Hughes (2003, p. 26) stated that validity consists 
of  four types which are content validity, criterion-related validity, 
construct validity and face validity. In this research, the researcher used 
construct validity. To analyze the validity of questionnaire data, the 
researcher used SPSS 23.O  program windows. The following table is the 
criteria of item validity : 
Table III.8 
The Criteria of item Validity 
 
R Interoretation 
0.80 < r < 1.00 Very high 
0.60 < r < 0.79 High 
0.40 < < 0.59 Average 
0.20 < < 0.39 Low 




 To analyze the validity of data, the researcher used SPSS 23.0 program for 
windows. Based on the tryout result of he instrument validity from 25 items, it 
showed that 25 items were valid. It means that there were 25 items used in this 
research. The following table is the result of the instrument validity. 
Table III.9 
The Analysis of Self Regulation QuestionnaireValidity 
 
items Rcount Rtable Interpretation of  
Validity 
Status 
1 0.607 > 0. 374 High Valid 
2 0.607 > 0. 374 High Valid 
3 0.572 > 0. 374 Average Valid 
4 0.439 > 0. 374 Average Valid 
5 0.648 > 0. 374 High Valid 
6 0.439 > 0. 374 Average Valid 
7 0.73 > 0. 374 High Valid 
8 0.544 > 0. 374 Average Valid 
9 0.501 > 0. 374 Average Valid 
10 0.675 > 0. 374 High Valid 
11 0.826 > 0. 374 Very high Valid 
12 0.815 > 0. 374 Very high Valid 
13 0.544 > 0. 374 Average Valid 
14 0.665 > 0. 374 High Valid 
15 0.495 > 0. 374 Average Valid 
16 0.815 > 0. 374 Very high Valid 
17 0.764 > 0. 374 High Valid 
18 0.744 > 0. 374 High Valid 
19 0.73 > 0. 374 High Valid 
20 0.488 > 0. 374 Average Valid 
21 0.699 > 0. 374 High Valid 
22 0.582 > 0. 374 Average Valid 
23 0.744 > 0. 374 High Valid 
24 0.488 > 0. 374 Average Valid 
25 0.582 > 0. 374 Average Valid 
 
b. Validity of Writing Test  
A test is said to be valid if it measures accurately what is intended 
to measure. There are some types of validity; content validity, constructs 
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validity, and face validity ( Hughes, 1989 p. 22). The validity of the test 
of this research relates to: 
1. Construct Validity 
A test, part of test, or a testing technique is said to have 
construct validity. It can be demonstrated than it measures just the 
ability which it is supposed to measure (Hughes,1989 p. 26). In this 
reaserch, the researcher measured the students’ Writing achievement 
in analytical exposition text by using writing tests. In those tests, the 
students were asked to create an analytical exposition text. The 
scoring criteria was also based on writing theory. 
2. Content Validity 
Heaton (1988, p. 160) mentions that content validity depends 
on a careful analysis of the language being tested and the particular 
course objectives. This research usede an analytical exposition text 
that was supposed to be comprehended by the second year of senior 
high school students. The test was considered as valid in content 
validity since the test of writing consituted a representative sample 
the language skill and structure and also the material used were 






a. Reliability of the Questionnaire 
Reliability means that the degree to which a test consistently 
measures whatever it measures (Gay, Mills & Airasian, 2012, p. 177) 




Internal Consistency By Using Cronbach Alpha 
Cronbach’s  Alpha Internal consistency 
> 0.90 Very high reliable 
0.80 - 0.90 High reliable 
0.70 - 0.79 Reliable 
0.60 - 0.69 Minimally Reliable 
< 0.60 Unacceptably low reliable 
(Cohen, Manion, 7 Maririson, 2007, p. 506) 
 
For X variable (self regulation), the researcher gave the tryout 
to 34 students. After getting the result, the researcher used Cronbach’s 
Alpha formula to find out the reliability of the test through. To obtain 
then reliability of the questionnaire, the researcher used SPSS 23.00 
programs to find out whether not the questionnaire is reliable 
Table III.11 
Releability of Questionnaire 
 
Cronbachs Alpha N of Items 
0.934 25 
 
From the table above, it can be seen that the value og 




b. Reliability of The Writing Test 
Reliability means that the degree to which a test consistently 
measures whatever it measures (Gay, mills, & Airasian, 2012, p. 177). 
It is clear thatr reliability is used to measure the quality of the test 



















COCLUSION AND SUGGESTION 
 
A. Conclusion 
The objective of this research was to find out whether there is a 
significant correlation between students’ self regulation and their writing skill 
at state  senior high school 1 Tambusai Utara or not. Based on the data 
analysis in the previous chapter, the researcher concludes that the result of 
this analysis became 3 items of conclusion related to the three research 
questions before: 
1. Based on the analysis of the data, the percentage of the students’ self 
regulation was 81. 16. It means that at state  senior high school 1 Tambusai 
Utara is categorized into VeryGood. 
2. Based on the analysis of the data, the percentage of students’ writing skill 
was 72.54. It means that the writing skill of the Eleventh grade at state  
senior high school 1 Tambusai Utarais categorized into Good level. 
3. There is no significant correlation between students’ Self Regulation and 
their writing skill at state  senior high school 1 Tambusai Utara 
 
B. The Suggestion 
Regarding the conclusion stated previously, the researcher would like 
to propose some suggestion, as follows: 






2. For the English teachers, the researcher recommends them to also 
concern on students’ affective factor, because the writing skill factor are 
not always in term of cognitive aspect but also the affective 
3. The further research, it can be investigated the correlation between 
writing skill with other affectiv easpect. 
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SILABUS MATA PELAJARAN BAHASA INGGRIS 
 
 
Satuan Pendidikan  : SMAN 1 Tambusai Utara 
Mata Pelajaran  : Bahasa Inggris - Wajib 
Kelas    : XI 
Kompetensi Inti  :  
 
KI 1: Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2:Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, kerjasama, toleran, damai),  santun, responsif dan pro-aktif  
dan menunjukan sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial dan alam serta dalam 
menempatkan diri sebagai cerminan bangsa dalam pergaulan dunia 
KI 3: Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural dan metakognitif  berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah. 
KI4:Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metoda sesuai kaidah keilmuan  
 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu 
Sumber 
Belajar 
1.1 Mensyukuri kesempatan 
dapat mempelajari 
bahasa Inggris sebagai 
bahasa pengantar 
komunikasi International 





Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu 
Sumber 
Belajar 
2.1. Menunjukkan perilaku 
santun dan peduli dalam 
melaksanakan 
komunikasi interpersonal 
dengan guru dan teman. 
2.2. Menunjukkankan 
perilaku tanggung jawab, 
peduli, kerjasama, dan 
cinta damai, dalam 
melaksanakan 
komunikasi fungsional  
2.3. Mengembangkan 
perilaku jujur, disiplin, 








3.1Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan pada 
ungkapan memberi saran 
dan tawaran, serta 
responnya, sesuai dengan 
konteks penggunaannya  
4.1 Menyusun teks lisan dan 
Teks lisan dan 
tulis untuk 
memberi saran 




Mengamati   
 Siswa menyimak/ 
mendengarkan  ungkapan  
memberi  saran dan tawaran 
dan responsnya dengan 
memperhatiakan fungsi sosial, 
struktur teks, unsur kebahasaan 
maupunformat 
Kriteria Penilaian 
 Pencapaian fungsi 
sosial memberi  saran 
dan tawaran dan 
responsnya 
 Kelengkapan dan 
keruntutan struktur 
teks memberi  saran 













 Sumber dari 
internet: 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu 
Sumber 
Belajar 
tulis untuk menyatakan, 
menanyakan, dan 
merespons ungkapan 
memberi saran dan 
tawaran, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 














Why don’t youtalk 
to your parents? 
What about seeing 
a doctor now? 
You should let 
them know. 
You can use my 
PC. 
Do you need any 
help? 
Unsur kebahasaan  
(1) Kata kerja 
penyampaian/penulisannya.  
 Siswa mencoba menirukan 
pengucapannyadan  menuliskan 
ungkapan yang digunakan. 
Menanya 
Dengan pertanyaan pengarah dari 
guru, siswa mempertanyakan 
antara lain, perbedaan antara 
berbagai ungkapan memberi saran 
dan tawaran dalam bahasa 
Inggris, perbedaannya dengan 
yang ada dalam bahasa Indonesia, 
dan kemungkinan menggunakan 
ungkapan lain dsb 
Mengeksplorasi 
 Siswa secara mandiri mencari  
beberapa teks yang digunakan 
dalam ungkapan memberi dan  
dan tawaran dan meresponsnya 
 Siswa berlatih menggunakan 
ungkapan tersebut  
 Siswa memberi saran dan 
tawaran melalui tulisan 
Mengasosiasi 
responsnya  
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 





 Bermain peran (role 
play) dalam bentuk 
interaksi yang berisi 
pernyataan dan 
pertanyaan tentang 
memberi  saran dan 
tawaran dan 
responnya . 
 Ketepatan dan 
kesesuaian 
menggunakan 
struktur dan unsur 
kebahasaan dalam 

































(2) Preposition + 
















 Siswa menganalisis ungkapan 
untuk menyatakan, memberi, 
dan menerima saran dan 
tawaran dengan 
mengelompokannya 
berdasarkan penggunaan.  
 Dalam kerja kelompok 
terbimbing, siswa 
membandingkan ungkapan 
memberi saran dan tawaran dan 
responsnya yang lain dan 
mengaitkan dengan berbagai 
ekspresi yang mungkin 
digunakan, sesuai konteks 
penggunaannya. 
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang setiap yang dia 
sampaikan dalam kerja 
kelompok.  
Mengomunikasikan 
 Siswa mendemonstrasikan 
memberi saran dan tawaran 
serta meresponnyasecara lisan 
dan tertulis di kelas dengan 
memperhatikan fungsi sosial, 
ungkapan, dan unsur 
responsnya 
Observasi   






untuk  memberi  













 Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman dialog. 











kebahasaan yang benar dan 
sesuai dengan konteks 
 Siswa menggunakan ungkapan-
ungkapan memberi saran dan 
tawaran dalam konteks 
komunikasi yang wajar di 
dalam dan di luar kelas.  
 Siswa menuliskan 
permasalahan dalam 
menggunakan bahasa Inggris 
untuk memaparkan jati diri 
dalam jurnal belajar (learning 
journal).  
 Kumpulan rekam 
percakapan siswa 
memberi saran dan 
tawaran 
 Kumpulan hasil tes 
dan latihan.   
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: jurnal.  
komentar, atau bentuk 
penilaian lain 
 3.2. Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan pada 
ungkapan menyatakan 
pendapat dan pikiran, 
sesuai dengan konteks 
penggunaannya.  
4.2. Menyusun teks lisan dan 
tulis untuk menyatakan 
dan merespons ungkapan 
menyatakan pendapat dan 
pikiran, dengan 
Teks  lisan dan 
tulis 
untukmenyataka









 Siswa mendengarkan/menonton 
interaksi menyatakan pendapat  
dan pikiran  serta responsnya 
 Siswa mengikuti interaksi 
menyatakan pendapat dan 
pikiran  
 Siswa menirukan model 
interaksi menyatakan pendapat 
dan pikiran 
 Dengan bimbingan dan arahan 
guru, siswa mengidentifikasi 
Kriteria Penilaian 
 Pencapaian fungsi 
social ungkapan 
menyatakan pendapat 
dan pikiran  





 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 

















sosial, struktur teks, dan 
unsur kebahasaan, benar 






  I think … 
  I suppose... 
  In my opinion … 
Unsur Kebahasaan  
   Ucapan, tekanan 







ciri-ciri interaksi menyatakan 
pendapat  dan pikiran  (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan). 
Menanya 
 Dengan bimbingan dan arahan 
guru, siswa mempertanyakan 
antara lain perbedaan berbagai 
ungkapan  menyatakan 
pendapat dan pikiran  dalam 
bahasa Inggris, perbedaan 
ungkapan dengan yang ada 
dalam bahasa Indonesia, 
kemungkinan menggunakan 
ungkapan lain, dsb. 
Mengeksplorasi 
Siswa menyatakan pendapat  dan 
pikiran dengan bahasa Inggris 
dalam konteks simulasi, role-
play, dan kegiatan lain yang 
terstruktur. 
Mengasosiasi 
 Siswa membandingkan 
ungkapan menyatakan pendapat 
dan pikiranyang telah dipelajari 
ucapan, tekanan kata, 
intonasi 





 Bermain peran (role 
play) dalam bentuk 





































dengan yang ada di berbagai 
sumber lain. 
 Siswa membandingkan antara 
ungkapan dalam bahasa Inggris 
dan dalam bahasa siswa.  
Mengomunikasikan 
 Siswa menyatakan pikiran dan 
pendapat  dengan bahasa 
Inggris, di dalam dan di luar 
kelas.  
 Siswa menuliskan 
permasalahan dalam 
menggunakan bahasa Inggris 
untuk menyatakan pendapat dan 






















 Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman dialog. 
 Kumpulan rekaman 
percakapan siswa 
menggunakan  







 Kumpulan hasil tes 
dan latihan.  
Penilaian Diri  
Bentuk: jurnal, belajar 
3.3  Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan pada ungkapan 
harapan dan doa bersayap 
(extended), sesuai dengan 
konteks penggunaannya  
4.3  Menyusun teks lisan dan 
tulis untuk menyatakan dan 
merespons ungkapan 
harapan dan doa, bersayap 
(extended) dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, yang 
benar dan sesuai konteks 
Teks  lisan dan 
tulis untuk 
menyatakan  







teman, dan orang 
lain 
Ungkapan: 
harapan dan doa 
Mengamati 
 Siswa mendengarkan/menonton 
interaksi ungkapan harapan dan 
doa dengan ungkapan bersayap 
(extended) 
 Siswa mengikuti interaksi 
harapan dan doa dengan 
ungkapan bersayap (extended) 
 Siswa menirukan model 
interaksi harapan dan doa 
dengan ungkapan bersayap 
(extended) 
 Dengan bimbingan dan arahan 
guru, siswa mengidentifikasi 
ciri-ciri interaksi harapan dan 
doa dengan ungkapan bersayap 
(extended) (fungsi sosial, 
Kriteria Penilaian 








dan doa bersayap 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
 Kesesuaian format 
penulisan/ 
















Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu 
Sumber 
Belajar 
- I hope … 








struktur teks, dan unsur 
kebahasaan). 
Menanya 
Dengan bimbingan dan arahan 
guru, siswa mempertanyakan 
antara lain perbedaan antar 
berbagai ungkapan harapan dan 
doa  dalam bahasa Inggris, 
perbedaan ungkapan dengan yang 
ada dalam bahasa Indonesia, 
kemungkinan menggunakan 
ungkapan lain, dsb. 
Mengeksplorasi 
Siswa menyatakan harapan dan 
doa dengan ungkapan bersayap 
dalam bahasa Inggris dalam 
konteks simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan 
ungkapan harapan dan doa 
yang telah dipelajari dengan 




Kinerja (Praktik)  
 Bermain peran (role 
play) dalam bentuk 





dan doa bersayap 
 Ketepatan dan 
kesesuaian 
menggunakan 
struktur dan unsur 
kebahasaan dalam  
menyatakan harapan 
dan doa serta 
responsnya 
Observasi  










Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu 
Sumber 
Belajar 
 Siswa membandingkan antara 
ungkapan dalam bahasa 
Inggris dan dalam bahasa 
siswa.  
Mengomunikasikan 
 Siswa menyatakan harapan 
dan doa dengan ungkapan 
bersayap  dalam bahasa 
Inggris, di dalam dan di luar 
kelas.  
 Siswa menuliskan 
permasalahan penggunaan 
ungkapan harapan dan doa 
dalam  bahasa Inggris  dalam 
jurnal belajar (learning 
journal).  
untuk menyatakan 
harapan dan doa 
ketika muncul 
kesempatan. 








Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 
 
3.4 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari teks 
undangan resmi, sesuai 
dengan konteks 
Teks khusus, 





 Siswa mendengarkan berbagai 
ungkapan yang digunakan 
guru dalam mengundang 
secara resmi dari berbagai 
sumber (a.l. media massa, 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 





 CD/ Audio/ 




4.4   Menangkap makna teks 
undangan resmi. 
4.5   Menyunting undangan 
resmi dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks. 
4.6 Menyusun teks tulis 
undangan resmi, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 







- Would you like 
to join us to our 
art exhibition 
Tulis 
- You are invited 
to the 
graduation party 
- We would like to 




 Kata dan tata 
bahasa baku 
 Ejaan dan 
tulisan tangan 
dan cetak yang 
jelas dan rapi. 
internet).  
 Siswa berlatih menentukan 
gagasan utama, dan informasi 
rinci  
 Siswa membacakan contoh-
contoh teks mengundang 
tersebut dengan ucapan, 
intonasi, tekanan kata, dengan 
benar dan lancar. 
 Siswa menyalin contoh-contoh 
teks undangan resmi sesuai 
dengan aslinya agar 




Dengan pertanyaan pengarah dari 
guru siswa terpancing untuk 
mempertanyakan tujuan; struktur 
dan kebahasaan yang digunakan 
dalam mengundang secara resmi. 
 
Mengeksplorasi 
 Siswa secara mandiri dan 
teks 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 









 Ketepatan dan 
kesesuaian 
menggunakan 
struktur dan unsur 































kan secara lisan 
 Rujukan kata  
dalam kelompok mencari 
contoh undangan yang lain  
dari berbagai sumber  
 Siswa mengundang dengan 
bahasa Inggris dalam konteks 




 Siswa menganalisis berbagai 
macam undangan terkait 
dengan tujuan, struktur teks, 
dan unsur kebahasaan, dilihat 
dari segi ketepatan, efisienci, 
efektivitasnya.  
 Secara berkelompok siswa 
mendiskusikan ungkapan yang 
mereka temukan dari sumber 
lain. 
 Siswa menyunting undangan 
yang diambil dari berbagai 
sumber 
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial dan unsur 
kebahasaan yang di sampaikan 
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Perilaku tanggung 
jawab, peduli, 








 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks berisi 
undangan resmi 






 Kumpulan catatan 
kemajuan belajar 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu 
Sumber 
Belajar 
dalam kerja kelompok 
 
Mengkomunikasikan 
 Siswa melengkapi  teks 
undangan resmi dan 
menyampaikannya di depan 
guru dan teman untuk mendapat 
feedback. 
 Siswa berkreasi dalam 
membuat kliping undangan 
resmi 
 Dengan menggunakan 












berupa: draft, revisi, 
editing sampai hasil 
terbaik untuk 
dipublikasi  
 Kumpulan hasil tes 
dan latihan. 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 
3.5 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari teks surat 






 Siswa memperhatikan 
berbagai surat pribadi yang 
digunakan guru dari berbagai 
sumber (a.l. media massa, 
Kriteria penilaian: 
 Ketercapaian  fungsi 
sosial dalam 
menyampaikan surat 
   8 JP 
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Sumber 
Belajar 
konteks penggunaannya   
4.7 Menangkap makna teks 
surat pribadi. 
4.8 Menyusun teks surat 
pribadi, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 



























hal yang sudah/ 
internet). 
 Siswa membacakan contoh-
contoh surat pribadi tersebut 
dengan ucapan, intonasi, 
tekanan kata, dengan benar 
dan lancar. 
 Siswa menyalin contoh-contoh 
tersebut sesuai dengan aslinya 
agar menangkap isi, format 
dan tata letak penulisan. 
 Siswa berlatih menentukan 




 Dengan pertanyaan 
pengarahan dari guru siswa 
terpancing untuk 
mempertanyakan antara lain 
fungsi social, struktur dan 
unsur kebahasaan yang 
digunakan dalam surat pribadi. 
 Siswa mempertanyakan cara 
menetukan gagasan utama, dan 
informasi rinci dan informasi 
tertentu 
pribadi 
 Kelengkapan dan 
keruntutan struktur 
teks surat 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ejaan, dan tulisan 
tangan 











dalam menulis surat 
pribadi 






























(1) Kata dan tata 
bahasa   baku 
(2) Ejaan dan 
tulisan tangan 
dan cetak 














 Siswa secara mandiri dan 
dalam kelompok mencari 
contoh surat pribadi  yang lain  
dari berbagai sumber  
 
 Siswa berdiskusi menentukan 
gagasan utama, dan informasi 
rinci dan informasi tertentu 
 Siswa menyusun paragraph-




 Siswa menganalisis berbagai 
macam surat pribadi terkait 
dengan tujuan, struktur teks, 
dan unsur kebahasaan, dilihat 
dari segi ketepatan, efisienci, 
efektivitasnya. 
 
 Siswa memperoleh balikan 
(feedback) dari guru dan 
setiap tahapan 
 Perilaku tanggung 
jawab, peduli, 















 Kumpulan karya 
siswa yang 
mendukung proses 
penulisan  surat 
pribadi, berupa: 
draft, revisi, editing 
sampai hasil terbaik 
untuk dipublikasi  










jelas dan rapi 
teman tentang fungsi sosial 
dan unsur kebahasaan yang 
sampaikan dalam surat pribadi 
 
Mengomunikasi  
 Siswa melengkapi  surat 
pribadi sederhana dan 
menyampaikannya di depan 
guru dan teman untuk 
mendapat feedback. 
 Siswa berkreasi dalam 
menuliskan surat pribadi 
kepada teman/ guru 
 Siswa memperoleh penguatan 
dari guru 
 Kumpulan hasil tes 
dan latihan. 
 Catatan  penilaian 




3.6 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari teks 
prosedur berbentuk manual 
dan kiat-kiat (tips), sesuai 
dengan konteks 
penggunaannya. 
4.9 Menangkap makna teks 
prosedur, lisan dan tulis, 











 Siswa membaca/ membacakan/ 
mendengarkan berbagai 
macam manual dan tip. 
 Siswa mengamati fungsi 
sosial, struktur, dan unsur 
kebahasaan dari teks prosedur 
yang dibaca, dibacakan, 
ditonton, dan didengar 
Menanya 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teks prosedur 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
kata, intonasi, ejaan, 
   8 JP  Manual dari 
berbagai 
produk 






 Sumber dari 




4.10 Menyunting teks prosedur 
berbentuk manual dan kiat-
kiat (tips), dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 


























 Dengan pertanyaan pengarah 
dari guru, siswa 
mempertanyakan tujuan 
komunikasi, struktur, dan 
unsur kebahasaan dari teks 
prosedur 
Mengeksplorasi 
 Siswa berlatih menggunakan 
kalimat imperative dalam 
memberikan tip secara lisan 
dan tulis 
 Siswa membacakan manual 
dan tip kepada teman dengan 
menggunakan unsur 
kebahasaan yang tepat 
 Secara individu siswa 
menyalin beberapa tips  
Mengasosiasi 
 Siswa membandingkan 
beberapa manual dan tips  
 Dalam kerja kelompok 
terbimbing siswa membahas 
tentang masalah yang dihadapi 
pada saat membaca, 
mendengarkan,  dan 
dan tulisan tangan 





Tujuan untuk memberi 
balikan.Sasaran 
penilaian adalah: 
 Perilaku tanggung 
jawab, peduli, 
































yang jelas dan 
rapi.  
menuliskan manual dan tips 
dengan fokus pada tujuan 
komunikasi, struktur, dan 
unsur kebahasaan. 
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang setiap permasalahan 
yang disampaikan dalam kerja 
kelompok. 
Mengomunikasikan 
 Siswa mempresentasikan 
beberapa tips yang disalin dari 
beberapa sumber 





manual dan tips 
 Kumpulan hasil tes 
dan latihan. 
 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: jurnal, 
komentar, atau bentuk 
penilaian lain 
3.7  Menganalisis fungsi sosial, 





tanpa perlu menyebutkan 
pelakunya dalam teks 







Fungsi Sosial  
menyatakan dan 
Mengamati 
 Siswa mendengarkan dan 
membaca banyak kalimat 
Passive, dalam berbagai 
konteks. 
 Siswa mengikuti interaksi 
tentang 
tindakan/kegiatan/kejadian 
tanpa perlu menyebutkan 
pelakunya selama proses 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 






 Sumber dari 
internet: 
- www.dailye
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu 
Sumber 
Belajar 
konteks penggunaannya.  
4.11 Menyusun teks lisan dan 
tulis, untuk menyatakan 
dan menanyakan tentang 
tindakan/kegiatan/kejadian 
tanpa perlu menyebutkan 
pelakunya dalam teks 
ilmiah, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 


















(1) Kata kerja be 
(is/ am/ are/ was/ 
were) dan verb 
3rd form. 
(2)  tata bahasa, 
ucapan, tekanan 
pembelajaran, dengan 
bimbingan guru.  
 Siswa menirukan contoh-
contoh kalimat yang 
menyatakan dan menanyakan 
struktur Passive 
 Dengan bimbingan dan arahan 
guru, siswa mengidentifikasi 
ciri-ciri kalimat yang 
menyatakan dan menanyakan 
kalimat Passive (fungsi sosial, 
struktur teks, dan unsur 
kebahasaan). 
Menanya 
Dengan bimbingan dan arahan 
guru, siswa mempertanyakan 
antara lain perbedaan antar 
berbagai kalimat Passive yang 
ada dalam bahasa Inggris, 
perbedaan ungkapan dalam 
bahasa Inggris dengan yang ada 
dalam bahasa Indonesia, 
kemungkinan menggunakan 
ungkapan lain, dsb. 
 
Mengeksplorasi 
 Kelengkapan dan 
keruntutan struktur 
teks 




Observasi:   











 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 



















tangan dan cetak 


















 Siswa bertanya jawab dengan 
kalimat Passive dalam bahasa 
Inggris dalam konteks simulasi 
dan kegiatan lain yang 
terstruktur. 
 Siswa berusaha menyatakan 
dan menanyakan dalam bentuk 
passive  dalam bahasa Inggris 
dalam proses pembelajaran. 
Mengasosiasi 
 Siswa membandingkan kalimat  
passive yang telah dipelajari 
dengan kalimat aktive. 
 Siswa membandingkan antara 
kalimat passive dalam bahasa 
Inggris dengan bahasa ibu atau 
bahasa Indonesia.  
Mengomunikasi 
 Siswa bertanya jawab dengan 
kalimat passive dalam bahasa 
Inggris, di dalam dan di luar 
kelas.  
 Siswa berkreasi dengan tulisan 
ilmiah mereka dengan kalimat 
passive 





 Kumpulan karya 
siswa yang 
mencerminkan hasil 
atau capaian belajar  
 Kumpulan hasil tes 
dan latihan. 
 Catatan penilaian 
diri dan penilaian 
sejawat, berupa 
komentar atau cara 
penilaian lainnya  
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain  
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Sumber 
Belajar 
 Siswa menuliskan 
permasalahan dalam 
menggunakan bahasa Inggris 
untuk menyatakan dan 
menanyakan kalimat passive 
dalam jurnal belajarnya.  
 
 
3.8  Menganalisis fungsi sosial, 




pengandaian jika terjadi 
suatu 
keadaan/kejadian/peristiwa 
di waktu yang akan datang, 
sesuai dengan konteks 
penggunaannya.  
4.12 Menyusun teks lisan dan 
tulis untuk menyatakan dan 
menanyakan tentang 








akan datang  
Conditional 
Sentence  








 Siswa mendengarkan dan 
membaca banyak kalimat 
pengandaian, dalam berbagai 
konteks. 
 Siswa mengikuti interaksi 
tentang pengandaian jika 
terjadi suatu 
keadaan/kejadian/peristiwa di 
waktu yang akan datang  
selama proses pembelajaran, 
dengan bimbingan guru. 
 Siswa menirukan contoh-
contoh kalimat yang 
menyatakan dan menanyakan 
pengandaian. 
 Dengan bimbingan dan arahan 
guru, siswa mengidentifikasi 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teks 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 

























di waktu yang akan datang, 
dengan memperhatikan 
fungsi sosial, struktur teks, 
dan unsur kebahasaan yang 
benar dan sesuai konteks 
 
/peristiwa di 
waktu yang akan 
datang  
Struktur Teks 
- If teenagers eat 
too much fast 
food, they can 
easily become 
overweight. 
- If you excercise 
regularly, you 






- If Clauses 
dalam simple 
present 
- Main Clause 
dengan modals 
can/ will  
Topik: 
   Berbagai hal 
ciri-ciri kalimat yang 
menyatakan dan menanyakan 
pengandaian (fungsi sosial, 
struktur teks, dan unsur 
kebahasaan). 
Menanya 
Dengan bimbingan dan arahan 
guru, siswa mempertanyakan 
antara lain perbedaan antar 
berbagai pengandaian yang ada 
dalam bahasa Inggris, perbedaan 
ungkapan dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia, kemungkinan 
menggunakan ungkapan lain, 
dsb. 
Mengeksplorasi 
 Siswa menyatakan dan 
menanyakan pengandaian 
dalam bahasa Inggris dalam 
konteks simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
 Siswa berusaha menyatakan 
dan menanyakan tentang  
pengandaian jika terjadi suatu 
keadaan/ kejadian/ peristiwa di 
waktu yang akan datang dalam 
Observasi  











 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 























akan datang  
bahasa Inggris selama proses 
pembelajaran. 
Mengasosiasi 
 Siswa menganalisis ungkapan 
pengandaian yang  dipelajari 
dengan memperhatikan format 
penulisannya melalui strategi 
yang digunakan. 
 Siswa membandingkan antara 
ungkapan pengandaian dalam 
bahasa Inggris dengan 
ungkapan pengandaian dalam 
bahasa ibu atau bahasa 
Indonesia.  
 Secara berkelompok siswa 
mendiskusikan ungkapan 
pengandaian yang mereka 
temukan dari sumber lain 
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial, struktur 
dan unsur kebahasaan yang 





atau capaian belajar  
 Kumpulan hasil tes 
dan latihan. 
 Catatan penilaian 
diri dan penilaian 
sejawat, berupa 
komentar atau cara 
penilaian lainnya.  
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 
 




 Siswa menyatakan dan 
menanyakan pengandaian jika 
terjadi suatu keadaan/ 
kejadian/peristiwa dimasa 
yang akan datang  dalam 
bahasa Inggris, di dalam dan di 
luar kelas.  
 Siswa berkreasi dengan 
imajinasi mereka dalam teks 
pengandaian 
 Siswa menuliskan 
permasalahan dalam 
menggunakan pengandaian 
dalam bahasa Inggris untuk 
menyatakan dan menanyakan 
pengandaian dalam jurnal 
belajarnya. 
3.9   Menganalisis struktur teks 
dan unsur kebahasaan 
untuk melaksanakan fungsi 
sosial teks ilmiah faktual 
(factual report ) dengan 
menyatakan dan 
menanyakan tentang teks 










 Siswa menyimak berbagai 
contoh/ film ilmiah pendek 
yang disediakan  
 Siswa mengamati fungsi sosial, 
struktur dan unsur kebahasaan 
teks ilmiah faktual 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teks ilmiah faktual 
 Ketepatan unsur 






 Sumber dari 
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Sumber 
Belajar 
orang, binatang, benda, 
gejala dan peristiwa alam 
dan sosial, sederhana, 
sesuai dengan konteks 
pembelajaran di pelajaran 
lain di Kelas XI  
4.13 Menangkap makna dalam 
teks ilmiah faktual (factual 
report), lisan dan tulis, 
sederhana, tentang orang, 
binatang, benda, gejala dan 
peristiwa alam dan sosial, 
terkait dengan mata 












peristiwa alam   
Struktur  





ditulis, e.g.  
        Slow loris is 
a mammal. It 
is found in ... 
It is a 
nocturnal 
animal. It is 
very small 
 Siswa berlatih menentukan 
gagasan utama, dan informasi 
rinci dan informasi tertentu 
Menanya 
 Dengan pertanyaan pengarah 
dari guru, siswa terpancing 
untuk mempertanyakan tujuan, 
struktur, dan unsur kebahasaan 
yang digunakan dalam paparan 
tersebut.  
 Siswa mempertanyakan cara 
menemukan gagasan pokok, 





ilmiah faktual dengan 
membandingkan berbagai teks 
report dengan memperhatikan 
tujuan, struktur, dan unsur 
kebahasaan yang benar dan sesuai 
dengan konteks.  
Mengasosiasi 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 





Penilaian untuk tujuan 
memberi balikan. 
 Berperilaku tanggung 
jawab, peduli, 




 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks ilmiah 
faktual 
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alam (be, have 
etc) 
- Kata sifat  






- ejaan, tanda 
baca, dan 
tulisan tangan 
 Dalam kerja kelompok 
terbimbing siswa menganalisis 
struktur dan unsur bahasa yang 
ada dalam beberapa teks report. 
 Siswa mendiskusikan gagasan 
pokok, informasi tertentu dan 
informasi rinci dari teks report. 
 Siswa memperoleh balikan 
(feedback) dari guru dan  teman 
tentang hasil analisis  tentang 
fungsi sosial, struktur, dan 
unsur kebahasaan dari teks 
berita yang disampaikan dalam 
kerja kelompok 
Mengomunikasi 
 Siswa menyalin teks report 
yang didapatkannya  tentang 
benda, binatang dan gejala alam 
atau peristiwa lain yang terkait 
dengan mata pelajaran lain dan  
membacakannya di kelas  
 Siswa menyampaikan laporan 
berupa catatan (note taking) 
dari hasil membaca beberapa 
teks ilmiah faktual. 
 Membuat learning journal 
setiap tahapan 





 Kumpulan catatan 
kemajuan belajar 
 Kumpulan hasil tes 
dan latihan. 
 Catatan atau 
rekaman penilaian 




Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 
 




yang jelas dan 
rapi.  
- Rujukan kata 
dalam pembelajaran ini. 
 Pada saat yang sama, antar 
siswa melakukan penilaian 
sejawat, tentang teks report 
yang dihasilkan  
3.10 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari teks 
eksposisi analitis tentang 
topik yang hangat 
dibicarakan umum, sesuai 
dengan konteks 
penggunaannya.  
4.14 Menangkap makna dalam 
teks eksposisi analitis 
tentang topik yang hangat 






















 Siswa menyimak berbagai 
contoh teks eksposisi analisis  
yang diberikan/ 
diperdengarkan guru   
 Siswa mengamati fungsi 
sosial, struktur dan unsur 
kebahasaannya  
 Siswa belajar menemukan 
gagasan utama, informasi rinci 
dan informasi tertentu dari teks 
eksposisi analitis  
Menanya 
 Dengan bimbingan dan arahan 
guru, siswa mempertanyakan 
antara lain perbedaan antar 
berbagai teks eksposisi yang 
ada dalam bahasa Inggris, 
Siswa mempertanyakan 
gagasan utama, informasi rinci 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teks eksposisi analitis 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 





 Melakukan monolog 
dari teks eksposisi 














































dan informasi tertentu 
Mengeksplorasi 
 Siswa mencari beberapa text 
eksposisi analitis dari berbagai 
sumber.  
 Siswa berlatih menemukan 
gagasan utama, informasi rinci 
dan informasi tertentu  
 Siswa secara berkelompok 
menuliskan /menyalin teks 
eksposisi analitis dengan 
memperhatikan fungsi sosial, 
struktur, dan unsur kebahasaan 
dengan runtut 
 Siswa membacakan teks 
eksposisi kepada teman 
dengan menggunakan unsur 
kebahasaan yang tepat 
Mengasosiasi 
 Secara berpasangan siswa  
menganalisis beberapa teks 
eksposisi dengan fokus pada 




 Ketepatan dan 
kesesuaian 
menggunakan 
struktur dan unsur 
kebahasaan dalam  
menyampaikan tips 
observasi:  
Bukan penilaian formal 
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- Modals   Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang hasil analisis yang 
disampaikan dalam kerja 
kelompok. 
Mengomunikasikan 
 Siswa membuat laporan 
berupa catatan hasil membaca 
dan mendengarkan  
 Berkelompok, siswa bertukar 
cerita tentang teks eksposisi 
dengan memperhatikan fungsi 
sosial, struktur dan unsur 
kebahasaannya. 
 Siswa mempresentasikannya di 
kelas 
 Membuat laporan evaluasi diri 
secara tertulis tentang 
pengalaman masing-masing 
dalam mencari  teks eksposisi 
selama proses pembelajaran di 
dalam dan di luar kelas, 
termasuk kendala yang dialami 
dalam jurnal belajar.  















 Kumpulan hasil tes 
dan latihan. 







Penilaian Diri dan 




Bentuk: jurnal belajar 
3.11 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari teks 
biografi pendek dan 
sederhana tentang tokoh 
terkenal, sesuai dengan 
konteks penggunaannya.  
4.15Menangkap makna teks 
biografi pendek dan 








Fungsi Sosial  
Meneladani,    
membanggakan,  
bertindak teratur, 













 Siswa menyimak berbagai 
contoh teks biografi  yang 
diberikan/ diperdengarkan 
guru  secara  santun dan 
tanggung jawab. 
 Siswa mengamati fungsi 
sosial, struktur dan unsur 
kebahasaannya  
 Siswa mengamati keteladanan 
dari teks biografi yang 
dipelajari. 
 Siswa belajar menemukan 
gagasan utama, informasi rinci 
dan informasi tertentu dari teks 
legenda  
Menanya 
 Dengan bimbingan dan arahan 
guru, siswa mempertanyakan 
antara lain perbedaan antar 
berbagai teks biografi yang ada 
dalam bahasa Inggris, 
perbedaan teks dalam bahasa 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teks 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
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- Penyebutan kata 
benda 
- Modal auxiliary 
verbs  
Inggris dengan yang ada dalam 
bahasa Indonesia. 
 Siswa mempertanyakan 
gagasan utama, informasi rinci 
dan informasi tertentu 
Mengeksplorasi 
 Siswa mencari beberapa text 
biografi  dari berbagai sumber.  
 Siswa berlatih menemukan 
gagasan utama, informasi rinci 
dan informasi tertentu  
 Siswa melengkapi rumpang 
dari beeberapa teks biografi 
sederhana 
 Siswa secara berkelompok 
menuliskan /menyalin teks 
biografi dengan 
memperhatikan fungsi sosial, 
struktur, dan unsur kebahasaan 
dengan runtut 
 Siswa membacakan teks 
biografi kepada teman dengan 
menggunakan unsur 




 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks biografi 










 Kumpulan catatan 
kemajuan belajar 
 Kumpulan hasil tes 
dan latihan. 
 Catatan atau 
rekaman penilaian 
diri dan penilaian 
sejawat, berupa 




 Secara berpasangan siswa  
menganalisis beberapa teks 
biografi dengan fokus pada 
fungsi sosial, struktur, dan 
unsur kebahasaan 
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang hasil analisis yang 
disampaikan dalam kerja 
kelompok. 
Mengomunikasikan 
 Siswa menceritakan kembali 
teks biografi sederhana tentang 
keteladanan dari  tokoh 
terkenal dengan 
memperhatikan fungsi sosial, 
struktur dan unsur 
kebahasaannya. 
 Siswa membuat kliping  teks  
biografi dengan menyalin dan 
beberapa sumber. 
 Membuat laporan evaluasi diri 




 Klipping teks 
biografi 
 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk:  jurnal belajar,  
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Sumber 
Belajar 
dalam mencari  teks  biografi 
selama proses pembelajaran di 
dalam dan di luar kelas, 
termasuk kendala yang 
dialami. 
 Siswa membuat ‘learning 
journal’ 
 
3.12 Menyebutkan  fungsi sosial 
dan kebahassaan dalam 
lagu  












 Kata, ungkapan, 




 Ejaan dan 
tulisan tangan 
dan cetak yang 
jelas dan rapi. 
Mengamati 
 Siswa mendengarkan lagu 
yang diperdengarkan 
 Siswa menirukan model secara 
terbimbing.  
 Siswa mempertanyakan cara 
menemukan informasi rinci 
dan kesimpulan dari lagu 
tersebut 
Menanya 
 Dengan pertanyaan pengarah 
dari guru, siswa terpancing 
untuk mempertanyakan pesan 
yang disampaikan dari lagu  
 Siswa mempertanyakan cara 
menemukan informasi rinci 
dan kesimpulan dari lagu 
Pengamatan 
(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi 
balikan. Sasaran 
penilaian adalah:  
 kesantunan saat 
melakukan 
tindakan 
 Perilaku tanggung 
jawab, peduli, 
kerjasama dan cinta 
damai  










 Buku lagu 
bahasa 
Inggris 
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Belajar 




an secara lisan 
Topik 







 Siswa melengkapi rumpang 
pada lagu tersebut dengan 
ungkapan yang benar sesuai 
dengan model yang dipelajari  
 Siswa membacakan teks lagu 
dengan pengucapan dan 
tekanan kata yang tepat  
 Siswa berdiskusi tentang 
pesan lagu yang didengar 
Mengasosiasi 
 Secara individu siswa 
membandingkan pesan yang 
terdapat dalam beberapa lagu 
yang dibaca/didengar 
 Siswa membuat kumpulan 
lagu- lagu yang bertema 
perdamaian dengan menyalin 
 Siswa mengaitkan syair lagu 
dengan ungkapan yang sudah 
dipelajari 
Mengomunikasikan 
 Siswa mendemonstrasikan 






 Kumpulan kemajuan 
siswa berupa 





 kumpulan hasil tes 
dan latihan. 
 Catatan atau 
rekaman penilaian 
diri dan 
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